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CHAPTER I
THE PROBLEM AND DEFINITION OF TERMS USED
If guidance is to become effective in the lives of
boys and girls it must be an integral part of the whole
teaching program, affecting the learning experiences of
pupils in all curricular activities of the school, including those of potential value to the community.

To

accomplish an effective guidance program all school personnel should be familiar with current guidance practices.
I.

THE PROBLEM

Statement of the problem.

It is the purpose of

this study to (1) prepare the writer to initiate a guidance
program in his school, to (2) make him aware of current
trends in guidance programs, and to (3) inform other
educators of some methods used in starting a guidance
program.
Importance o f ~ study.

A school's general

educational program studies solutions to problems which
grow out of daily living.

The differences between

theoretical education and the practical problems of
students create the need for guidance.
This study acknowledges that many educators have
recognized these differences and guidance services have
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begun to assume important roles in the total educational
program.

The study also realizes, however, that other

educators are not yet aware of the importance of guidance,
so there are still many schools with no guidance services
at all.

It is to the latter that this study is primarily

directed.
Limitations of the study.

The writer will explain

in this study the factors involved in getting a guidance
program started.

The techniques of guidance are beyond

its scope.

II.

DEFINITION OF TERMS USED

Guidance - interpreted as meaning a composite of
personnel services--child attendance, orientation,
individual appraisal, health, occupational and educational
information, placement and follow-up--all rendered by
specialists who work with parents and teachers or with
pupils in individual counseling {12:12).
Guidance program - interpreted as meaning a planned,
cooperative enterprise in which many people, working
together, organize their knowledge to contribute to the
solution of students' problems and the development of
their potentialities {17:2).
Guidance techniques - interpreted as meaning
organized methods for helping in appraisal and subsequent
adjustment of the individual (16:14).

CHAPTER II

REVIEW OF THE LITERATURE
In recent years much writing concerning guidance
and guidance programs has been published in books, professional magazines, and lay periodicals.

In reviewing

some of the literature this study's aim was to determine
the goals suggested for guidance, the functions suggested
for guidance, and the practices suggested for orienting
a staff to a guidance program.

I.

OBJECTIVES OF GUIDANCE

Writers in the field of guidance have expressed the
objectives of guidance in a variety of ways.

A comparison

seems advisable.
Mathewson (13:197) defines guidance as "the
systematic, professional process of aiding individuals in
making their choices, plans, and adjustments, in undertaking effective self-direction, and in meeting problems
of personal living. related to education."
Another definition of guidance is that of the
Educational Policies Commission (7:39) which states:
Guidance is the high art of helping boys and girls
to plan their own actions wisely, in the full light
of all the facts that can be mustered about themselves
and about the world in which they will work and live.
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Miniclier (15:66) says that "guidance is the
process of helping individuals understand themselves in
relation to their abilities, interests, aptitudes,
strengths, and limitations so it is possible for them to
use their potentialities wisely in relation to educational
and vocational opportunities and be capable of mature self
guidance."

Similarly, Andrew and Willey (1:1) state:

The purpose of guidance is to assist the "whole"
student in his development and adjustment. Maximum
development can be achieved only by providing an
individualized program of education based upon the
knowledge of the differences in students.
Other authorities, for example Tolson and the
Guidance Department of the Tuscon Public Schools, explain
the objectives in a like manner.

So it seems clear that

there is general agreement on the subject.

II.

FUNCTIONS OF GUIDANCE

Jones (11:120) says:

"The primary reason for the

establishment of the school is to guide and assist the
child in his education and training."

Because of its

knowledge of the pupil's abilities, its long and close
contact with the pupil, its disinterested character, and
also because of its opportunity, the public school is in
a position to render peculiarly valuable guidance.
must accept this responsibility.

It

It must function

effectively to best attain the objectives of the guidance
program.
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Mortensen and Schmuller {16:10) state three basic
functions of a guidance program.

Initially is the under-

standing of an individual or a diagnostic appraisal of
the individual.

They feel that there must first be an

understanding of what the individual's personality is and
how it operates.

Secondly is that of helping the individual

to improve his own adjustment and of realizing that all
individuals at one time or another need some help, the
difference being in degree not kind.

Finally is that of

preventive-developmental functions:
Prevention seeks to avoid impairment or breakdown
of the individual by providing healthy influences;
developmental guidance seeks to establish ways of
thinking and acting which will help each individual
to develop optimally--thus precluding serious
problems. Where instruction is provided for all
children who are educable teachers, administrators,
and guidance specialists must all combine to insure
a program of experiences which are designed to
strengthen the learner's abilities and confidence.
Helping the instructional staff to adapt the
community-prescribed curriculum for the development
of each pupil becomes then a major aspect of
guidance (16:11).
There is general agreement among authors with the
above as basic to the functioning of a guidance program.
McDaniel {14:24), for instance, concurs with Mortensen
and Schmuller.

Erickson and Smith (9:9) agree and further

suggest that a guidance program act as coordinating agent
between school and community.
Mortensen and Schmuller (16:11) also state that
counseling, orientation, and information are offered as
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ways of providing information about schools, jobs, and
essential matters of living.

A chart by Mortensen and

Schmuller (16:13) seems to indicate, however that
follow-up is a required service, not a function, while
helping teachers is not a basic function but a service. 1
These two authors seem to summarize quite well the
basic functions of a guidance program:

understanding the

individual, helping him to improve his adjustment, and
preventive-developmental "represent 'areas of agreement'
in the fields of education ••• " (16:10).

III.

ORGANIZATION OF PROGRAM

Ba.sic Concepts:

Within any guidance program are

guiding principles under which it must operate.

Erickson

and Smith (9:22) emphasize the importance of the
cooperative development by the staff of these basic
concepts.

Ohlsen (17:7-8) claims that a guidance program

will operate well under the following precepts:
1. A guidance program in order to be effective
should be built around the needs and problems of
the children.
2. The classroom teacher is a key figure in the
program.

3. There is a place in the guidance program for
a trained specialist who has time set aside for
guidance.
lAppendix A.
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4. The support of the school administration is
necessary in initiating and carrying out a good
guidance program.

5. Cooperation among teachers, administrators,
and specialists is essential.
From Cottingham (4:167-68), the writer can add:
1. That pupils vary in many respects and should
be treated accordingly.
2. That the school is concerned with the development of the whole person and not merely his intellectual functions.

3. That the school's responsibility is to start
education from where the child is rather than from
where it thinks he should be.
4. Guidance services must include auxiliary
activities beyond such facilities as instruction,
administration and co-curricular features.
5. Physical facilities involving space, materials,
and equipment are necessary for efficient operation
of guidance services.
6. A majority of the school staff must be willing
to accept some type of guidance responsibility and
to cooperate with those assigned leadership roles.

7. Recognition of the need for guidance services
through budgetary provisions is most important.
Crow and Crow's list (5:40-41) in general agrees
with Ohlsen and Cottingham.

It will be observed that

these guides fit within the boundries of the philosophies
stated earlier in this study. 2
~

of Organization:

The type of organization of

course, depends upon school size, facilities available,
2Appendix B.
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personnel available, and available finances.
An almost endless list of approaches for setting up

organizational plans could be devised.

Such lists have

only limited value, since the right methods for a particular school must be developed by local teachers,
administrators, and guidance personnel in the light of
their own needs.

Some generalized organizational charts
are shown, however, by diagram. 3
As stated, most of the work designed to provide

functional guidance services must necessarily be adapted
locally by local personnel.

Though some mistakes are in-

evitable they can be reduced by profiting from the
experiences of other communities.

Here are some things

(4:219) that planning groups should make every effort to
avoid:
1. Imposing a fixed program, rather than a tailormade, flexible plan of services.
2. Adopting techniques of procedures in total
respect merely because they have been effective in
other institutions.

3. Creating the impression that something new has
been added - implying that no guidance has been
provided before.
4. Inaugurating a new plan of testing or records
involving a large amount of clerical work falling
primarily upon a small group of staff members.

3
Appendix C.
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5. Establishing procedures or policies that are
not essential and therefore not appreciated.
6. Assuming that because of age, subject matter
area, or previous experience, certain staff members
do not have a guidance point of view.
The current trend in organizing the guidance
program is toward establishing a close relationship
between guidance and teaching.
student and should be involved.

Teachers are closer to the
Tyler (22:252) states:

It is generally recognized also that teachers do
a considerable a.mount of couneeling ••• It is still
true that a boy or girl may feel much more at home with
a favorite English or Science teacher than with the
person designated by the administration as a counselor.
No matter what organization is used by a school,
there seems to be some agreement on the common elements or
services of a guidance program.

Rohrbaugh (19:195) states

that the common elements of a guidance program are (1)
keeping records; (2) operating a testing program; (3)
counseling; (4) group guidance; (5) follow-up services;
and (6) evaluation.

III.

STAFF ORIENTATION PRACTICES

There are many approaches to the problem of orienting
the staff to practices that have been found to be effective
in creating an awareness and understanding of student needs
and interests (3:147).
The teacher is the pivotal person for putting a
guidance program into effect.

Kelley (12:450) states:
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Teacher training should include many of the areas
required for guidance counselors; certainly recent
developments in child and adolescent psychology, the
aims and philosophy of guidance in the total school
setting, guidance techniques for study of children
and youth, and the role of the teacher in guidance.
It should include knowledge and skills for: guidance
of all pupils, extra-class activity sponsorship, home
and community relationships, promotion of pupil health
(mental, social, physical), knowledge of group process,
mutual teamwork functioning, and professional
development.
Just as counselors should have a knowledge and a
competency in the development of curriculum content
and in the formulation of instructional procedures
and techniques, so teachers should have a great deal
of knowledge about the guidance program and possess
some skills that are expected of competent counselors.
It is very desirable to start with everyday
activities of teachers to improve a guidance program.
Interested teachers should be encouraged to start experimental units of work.

The units, if successful, could

later be incorporated into the total guidance program.
It also could be of real value in stimulating the whole
faculty.
Cottingham (4:219) states that in working with faculty
members as well as with other resource people in the system,
the need for harmony is paramount.

Here are some of his

"Do Nots":
1. Working with a limited number of people in
central or administrative offices rather than
representative teacher groups and committees at all
levels.
2. Developing and announcing plans without adequate
guidance staff and teacher planning previous to such
actions.
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3. Limiting personal contacts to administrators or
guidance personnel; periodic visitation by guidance
staff for acquaintanceship or exchange of opinion with
faculty pays morale dividends.
4. Utilizing well trained guidance personnel for
committee work when other faculty may have undeveloped
potential and a need for in-service education in
guidance.

5. Overlooking individuals who are perhaps out of
sympathy with guidance developments, but who are
possibly more of a liability unassigned to guidance
functions than as members of a working committee.
6. Publishing prematurely an organizational chart
of personnel functions which may be misunderstood or
of necessity changed at a rather early date.

7. Selecting new guidance personnel without an
announced policy on positions open or without a
rather objective professional appraisal of all
available candidates (4:220).
Teachers need and frequently desire leadership to
develop common understandings from their varying philosophies.

With group conferences it would be possible to

develop the concepts essential in adequately meeting the
needs and problems of the students within an individual
school.
Since the role of leadership is usually assumed by
a person with the title of Guidance Coordinator, Guidance
Director, or Guidance Counselor, a survey of some of the
related roles this leader might have to assume in meeting
the guidance needs is essential.

These roles would also

apply to each guidance staff member in a school, within
his sphere.
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First of all, Kelley (12:438) considers the
guidance coordinator an educator who must aid the administrator, the faculty, and the community in establishing a
philosophy and common purposes for the school's total
program.

Secondly, as an administrator, a guidance co-

ordinator is able with others to define educational goals,
make judgements, and revise plans.
A guidance coordinator must also be a public
relations expert between personnel within a school, between
school personnel, the community, and agencies outside the
school, and constantly strive to keep people working
together cooperatively.
It is suggested (8:416) that guidance specialists
be brought in to the group conference meetings to clarify
the meaning of guidance, point out what is already being
done in other schools and allay any fears of inadequacy
teachers might have.

The guidance specialist should be

used as a consultant, with time allowed for discussion
following the presentation.

The proe:ram, to be effective,

must be an outgrowth of the needs of students in the
school and definitely should not be a borrowed program
( 2: 231).

A case conference is a practice used to stimulate
interest in improving a guidance program.

Through the use

of this method both teachers and counselors can receive
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valuable training and insights into behavior situations
(8:416).
Organization .21, Guidance Committee:

Many authors

(17:14; 8:418) agree that after the staff is aware of the
importance of guidance and want to participate in the
planning, a guidance committee should be formed.
Leadership is particularly important since few, if
any, special personnel are available to assist with plans.
A guidance committee composed of interested faculty members
is desirable, to provide over-all direction and impetus for
the steps mentioned earlier and be responsible for working
with the administration in carrying out and evaluating
action agreed upon.
The chief value of a guidance committee according
to Ohlsen (17:15) is providing for a continuous study of
children and of aiding teachers in their study of children.
Guidance Committee Practices:

Many practices can

be undertaken by a guidance committee to promote staff
understanding and participation.

Hamrin and Erickson have

compiled a comprehensive list that is available for
4
evaluation.
Erickson (8:417) suggests that teacher visitations
can orient faculty members in regard to improving guidance
4

Appendix D.
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techniques.

The team approach is suggested by Miniclier

(15:66) as a method of studying pupils with problems.
He states:
Within the school the team is often composed of
the counselor, principal, visiting teacher, nurse,
and teachers who are concerned with the case. This
group has regularly scheduled weekly meetings for
the problems referred to it. The main responsibility
for a particular case is delegated to one of the
members of the problem committee, though the group
approach to a solution is practiced. Social workers,
probation officers, and other outside agencies are
often invited to these meetings. Teachers who are
involved in this group process gain valuable insight
into the workings of the guidance program (15:66).
Erickson (8:429) suggests that a library of professional material in guidance should be available to the
staff.

This could consist of pertinent materials collected

by the guidance counselor and others of the staff and
possibly mimeographed for staff distribution.

A handbook

of guidance could be produced, or procured, and audiovisual materials in the field utilized.
A guidance committee could be instrumental in
organizing a study of cumulative records by the whole staff.
Cox (6:175) states that teachers must have pertinent,
easily interpreted information such as test scores, grades,
and/or histories of the student readily available.

Teachers

participating in a guidance program can place before the
committee questions they want answered regarding their
students.
The testing program as part of the whole guidance

15
program, is intended to improve teacher's understanding of
pupils (17:120).

The guidance committee can perform at

least two jobs in this area:

planning the testing program

with the staff and helping teachers interpret and relate
test scores to other facts about the student.
A follow-up study could also be instigated.

Traxler

(21:317) gives four distinct aspects of such work 1n
guidance:

incidental follow-up of pupils which counselors

and teachers carry on as part of their normal activities
(through cumulative record cards), case studies of
individual students who have received intensive remedial
help in various fields, follow-up of students as they proceed
from grade to grade, and follow-up of graduates and other
school-leavers.
Traxler (21:319):

This last has three purposes, according to
the natural desire to help the individual

with his adjustment problems after leaving school, to gather
data for evaluating the instructional and guidance programs,
to obtain information of general, or broad interest to the
staff, concerning causes, etc. for school-leaving.
Since the teacher will become the pivot for the
successful integration of the guidance program in a school,
in-service work is necessary.

According to Kelley (12:432)

the main purpose of in-service training is "to help each
person involved become the best person he or she is capable
of becoming." A climate conducive to growth in in-service
training releases the potentialities of individuals,
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provides for flexibility in the use of a variety of
methods, including evaluation, and promotes better human
relationships throughout the entire school and community.
Resources for in-service growth include the discovery of
human potentials in the local staff and in parent and
community groups.

A variety of other resources is utilized;

such as, films, slides, recordings, books, libraries,
magazines, and community trips.
It is emphasized by Kelley (12:437) that opportunities
should exist continually for guidance counselors and teachers
to discuss the developing guidance program, the curriculum,
appropriate learning experiences and, above all, the interrelation of their roles.
The practices stated here are not all encompassing,
nor should it be inferred that all could be initiated in
one year.

In the final analysis, the attitude of the class-

room teacher toward a guidance program has much to do with
its effectiveness.

Through effective leadership and

cooperation on the part of the staff, a guidance program
can become an integral part of the school's educational
program and aid noticeably in realizing the goals of
education in our society.

CHAPTER III
SUMMARY AND CONCLUSIONS
The need for guidance as an integral part of education
1s increasing.

Society is in a state of constant change.

The schools have been given a heavy share of the total
responsibility of aiding students to adjust to such change.
Increasing the effectiveness of the guidance program within
a school is imperative as are practices that help do so.
Encouragingly, such practices are being mentioned quite
frequently in educational literature.
The purpose of this writer's investigation was (1)
to determine staff orientation practices used to improve a
guidance program; (2) to enable him to prepare himself for
improving a guidance program; and, (3) to inform other
educators of staff orientation practices which improve a
guidance program.
From a systematic investigation of literature
regarding the subject, the following conclusions have been
drawn:
1.

There are at least two requisites for a successful

guidance program:

administrative leadership and staff

cooperation.
2.

A guidance program must be an outgrowth of

student needs.
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3.

A guidance committee could be instrumental in

improving a guidance prog~am by:

4.

a.

providing for group conferences to
stimulate interest and gain additional
insights into guidance procedures.

b.

securing specialists in various academic
and vocational fields.

c.

establishing an in-service program using
case conferences, workshops, demonstrations,
school visitations, audio-visual materials,
consultant services, and follow-up studies
as means for the training of teachers and
guidance personnel.

A library of professional books in the field of

guidance should be available for the staff.

A

staff

should develop mimeographed guidance materials of their
own, covering especially such material as is of interest
to their peculiar situation.
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APPENDIX A

A BROAD OVER-VIEW OF GUIDANCE AND PERSONNEL WORK (16:13)
I. The General _ _ _

Fun1tions

>

II. Services

Reqlired --~>

III. Staffed by
the Team
Members

l

Understanding
the individual
Preventive
Developmental
Helping to improve the
adjustment

Individual study
(including
diagnosis
by specialists)
Providing challenging learning
experiences
(curriculum
Information and
orientation
Placement
Follow-up
Counseling
Referral to
specialists for
remedial instruction or treatment

Teachers
Teachercounselors
Counselors
Nurses
Administrators
and
supervisors
Psychometrists
Social workers
Remedial
instructors
Psychologists
Physicians
and
psychiatrists

➔

IV. Background
Knowledge
Reqrired

The personality
of the individual
Growth and
development
How the person
learns and adjusts
Group processes
Demands of society
Democratic practices
Mental hygiene and
health education
The world of work,
etc.
Individual and group
counseling
Community agencies
and clinics

)

A BROAD OVER-VIEW OF GUIDANCE AND PERSONNEL WORK (16:13)

V. Techniques

l
Observation
Testing
Cumulative records
Case studies and
case conferences
Interviews
Autobiographies
Parent conferences
Physical examinations
Sociometry
Exploratory
experiences
Discussion and other
group activities
Recreation
Classroom
experiences
Role playing
Counseling
Remedial
techniques
Therapeutic
techniques by
specialists

VI. For Assistance
to

l
Pupils
Teachers
administrators,
and other
school staff
Parents
Community

i

APPENDIX B

Fourteen Principles of Guidance
1.

Every aspect of a person's complex personality pattern
constitutes a significant factor of his total displayed
attitudes and forms of behavior. Guidance services
which are aimed at bringing about desirable adjustment
in any particular area of experience must take into
account the all-round development of the individual.

2.

Although all human beings are similar in many respects,
individual differences must be recognized and considered in any efforts aimed at providing help or
guidance to a particular child, adolescent, or adult.

3.

The function of guidance is to help a person (1) to
formulate and to accept stimulating, worth-while, and
able-to-be-achieved goals of behavior and (2) to apply
these objectives in the conduct of his affairs.

4.

Existing social, economic, and political unrest is
giving rise to many maladjustive factors that require
the cooperation of experienced and thoroughly trained
guidance counselors and the individual with a problem.

5.

Guidance should be regarded as a continuing process
of service to an individual from young childhood
through adulthood.

6.

Guidance service should not be limited to the few who
give observable evidence of its need, but should be
extended to all persons of whatever age who can benefit
therefrom, either directly or indirectly.

7.

In its broadest connotation, all education is guidance.
Curriculum materials and teaching procedures should
evidence a guidance point of view.

8.

Although guidance touches every phase of an individual's
life pattern, the generally accepted areas of guidance
include concern with the extent to which an individual's
physical and mental health interfere with hie adjustment
to home, school, and vocational and social demands and
relationships, or the extent to which his physical and
mental health a.re affected by the conditions to which
he is subjected in these areas of experience.

9.

For children and adolescents, guidance fundamentally
is the responsibility of parents in the home, and of
teachers in the school.
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10.

Specific guidance problems on any age level should be
referred to persons who are trained to deal with
particular areas of adjustment.

11.

To administer guidance intelligently and with as
thorough knowledge of the individual as it is
possible to achieve, programs of individual evaluation and research should be conducted, and accurate
cumulative records of progress and achievement should
be made accessible to guidance workers. Through the
administration of well-selected standardized tests
and other instruments of evaluation, specific data
concerning degree of mental capacity, success of
achievement, demonstrated interests, and other
personality characteristics should be accumulated,
correctly recorded, and utilized for guidance
purposes.

12.

An organized guidance program should be flexible in

terms of individual and community needs.
13.

The responsibility for the administration of guidance
program should be centered in a personally qualified
and adequately trained chairman or head of guidance
who will work cooperatively with his assistants and
with other community welfare and guidance agencies.

14.

Periodic appraisals should be made of an existing
guidance program. The success of its functioning
should rest upon outcomes that are reflected in the
attitudes toward the program of all who are associated
with it--guiders and guides--and in the displayed
behavior of those who have been served through its
functioning (5:40-42).

APPENDIX 0

SUGGESTED ORGANIZATIONAL CHA.RT (21:8)
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SUGGESTED ORGANIZATIONAL CHART (1:44)
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APPENDIX D

Suggestions for Staff Orientation
If the guidance program is to be vitalized, a
thoroughgoing program of faculty orientation and stimulation might be used. These suggestions can be used in
various ways in different situations and can be adapted
to any school system. The principal and his staff should
make every effort to:
1.

Encourage the teachers to study their own school,
to determine its needs, and to make recommendations for its improvement.

2.

Encourage extensive teacher participation in
organizing and administering the guidance
plan.

3.

Develop a thorough understanding of the purposes
and possibilities of the homeroom. Faculty
meetings, personal contacts, reading materials,
and other devices should be used for the
accomplishment of these aims.

4.

Provide helpful materials, including periodicals,
suggestive programs, books, and other materials.

5.

Encourage the school library to collect a guidance shelf or section.

6.

Encourage small groups of teachers (class,
subject, etc.) to meet regularly to discuss the
guidance problems common to that group.

7.

Stimulate faculty thinking by the use of outside
speakers.

8.

Provide demonstrations or guidance clinics.
Such guidance devices as individual interviewing,
group guidance, case conferences, case studies,
use of records and reports, and other guidance
techniques can be demonstrated for teachers.

9.

Malce it possible for teachers to visit other
schools to observe methods used in other places
to meet their problem.

10.

Encourage the specialists in the school to help
individual teachers, emphasizing the role of the
specialist as a guide and a help to teachers.
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11.

Indicate personal interest through visitation
and conference. The principal should help
individual teachers and should demonstrate to
them what he thinks of the guidance program as
a vital part of the school.

12.

Encourage teachers to continue their educational
training, widen and deepen their acquaintance
with reading materials, and build for themselves
a program of self improvement.

13.

Place new teachers under the direction of
experienced and successful teachers for the
first few weeks. These experienced teachers
can be very helpful to the new teacher during
this orientation period (10:427-28).

